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up the hierarchy generally leads to the delivery of more intensive services to children 
with more severe disabilities, who are fewer in number. However, intensive supports 
are now being provided in general education classrooms with increasing frequency. 
Environments at the upper levels are considered to be the most restrictive and least 
normalized, yet, as we will see shortly, they may be the most appropriate placement 
for a particular individual.

As originally conceived, the natural flow of this cascade of service delivery options 
would be in a downward movement from more restrictive settings to those viewed 
as least restrictive, such as the general education classroom with or without support 
services. Contemporary thinking, however, suggests that pupils begin in the general 
education classroom and ascend the model, reaching a level that meets their unique 
needs. A key feature of this model, too often overlooked, is that a particular placement 
is only temporary; flexibility or freedom of movement is what makes this model work. 
The settings must be envisioned as fluid rather than rigid. As the needs of the pupil 
change, so should the environment; this is why there is an array of service delivery 
possibilities. In our opinion, there is no one best educational placement for each and 
every student with disabilities.

A Contemporary Challenge
At the present time, the field of special education is confronting the challenge of calls 
for greater inclusion of individuals with disabilities into all aspects of society, especially 
educational programs. Simply stated, some advocates for people with disabilities (and 
some parents as well) dismiss the long-standing concept of a continuum of service 
delivery possibilities and argue that all pupils with disabilities, regardless of the type 
or severity of their impairment, should be educated in general education classrooms 
at neighborhood schools. They argue further that students should be served on the 
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  FIGURE 2.4  A Traditional View of Service Delivery Options

SOURCE: Adapted from S. Graves, R. Gargiulo, and L. Sluder, Young Children: An Introduction to Early Childhood Education (St. Paul, MN: West, 1996), p. 398.


